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Introduction 
 

The context for this assignment is a private English language provider in Christchurch, New Zealand. The 
English language teaching industry has suffered since the earthquakes of 2010/2011, shrinking from forty-
four to two private providers. Consequently, this particular institution has only two classes; one for adults 
and one for teenagers. The school has a strong pastoral care and communicative language teaching focus 
but the teaching environment is digitally poor (Gonzalez & St. Louis, 2012). It is not financially viable for the 
school to up-grade technological equipment in any significant way. All the learners have at least one mobile 
phone and/or tablet each; it would seem apposite to use these devices as that would not entail any undue 
financial outlays for the school. The school has ultra-fast broadband with Wi-Fi available to all students. 
Thus, introducing mobile-assisted language learning (MALL) into task-based (TBL) lessons could help 
modernize the teaching and learning environment.  
 
The adult English class comprises students who are on a pathway to vocational courses in New Zealand. The 
learners come from Brazil, China, France and Japan and need to improve their English before commencing 
courses in business, hospitality and sports management. Their level of proficiency ranges from low to high 
intermediate with the Brazilian and French students being orally proficient while the Chinese and Japanese 
students are accustomed to explicit grammar teaching. The class of teenagers come from China, Japan, 
Korea and Vietnam and are learning English to attend secondary schools in New Zealand. Their level of 
English ranges between elementary and upper-intermediate. Despite this, they are cohesive as a group 
because they all have the same instrumental motivation; to be able to understand the subjects at school 
more effectively.  
 
The teaching staff have strong pedagogical and content knowledge but are worried about using technology. 
They currently use technology predominantly for Facebook and emails (similar to the teachers in the 
research by Park & Slater, 2014). The main course books used are Headway, Cutting Edge and Cambridge 
English for Schools, which are accompanied by cassette tapes/CDs. This an issue as the management is 
concerned about the demise of cassette recorders. They have five PCs for student use but these are used 
primarily for essay/CV writing. The staff occasionally use a PC with a projector to view videos or present 
power-point type lessons. The teachers are keen to introduce more technological tools for English language 
learning but there is a fear factor as they have never encountered cloud-based technology and do not know 
where to start. They are also worried about losing face in front of their students.  
 
It is presumed that each lesson presented in this portfolio will take place over the course of a week in a 
blended learning space. Digital tools, as well as target language, will need to be recycled to facilitate 
effective use and ensure they become a natural part of language learning, rather than a tool for tool’s sake. 
The learners have already used Voicethread, Padlet and Wikispaces in my lessons.  
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Presentations of tools 

Tools and pedagogical objectives for the class of teenagers 
 

1. Voki - http://www.voki.com/ 

Appropriateness for this context: The teenage group would benefit from using Voki. Some of the class were 
self-conscious using Voicethread as they did not like seeing their images on-line; using an avatar should 
eliminate this problem. As highlighted by De la Fuente (2014), clear pedagogical aims are necessary when 
using mobile devices; the aim of this module is to use MALL to improve the learners’ ability to describe and 
compare clothing/hair styles, food and lifestyles. In this way, functional, morphosyntactical elements of 
language learning can be combined with more complex lexis as these teenagers ‘play’ with their avatars. 
 
Affordances for this context: Voki is a useful tool as animated characters engage learners (Mohamad Al, 
Segaran & Wee Hoe, 2015) while avatars are useful vectors to describe people and lifestyles. We have 
already discussed food and lifestyles in previous lessons so new lexis is related to describing appearance. 
The module would begin with learners describing the clothes and hairstyles of their partners so that lexis 
related to style, patterns, colours and accessories can be elicited. They could then research the lifestyles of 
their favourite actors/singers on-line as it is precisely this type of information that interests teenagers and 
helps build lexis. They would be introduced to Voki and told to use the target language to record a 
description of their avatars. A mingling activity (introducing their avatar to three other classmates) would 
allow them to start refining their language output. They would then describe an avatar representing their 
country, explain their lifestyle and compare this with the lifestyle of an avatar from New Zealand. In the last 
stage of this module, they would give advice to learners coming to New Zealand about dress codes and 
lifestyle. The audio production would need to be recorded, revised through self/peer checking and re-
recorded to make their descriptions comprehensible, as in the study by Lys (2013) and the students will 
need to take control of their own learning with Voki (De la Fuente, 2014; Genlott & Groenlund, 2014).  
Using avatars may also help these students create new L2 identities (Thomas, 2012). Short written texts can 
be added to Voki but the whole project would be up-loaded to Padlet, together with images. In this way, all 
four skills will be addressed in a task-based environment, similar to the approach of Tai (2012). They would 
need to pay attention to phonological clarity but in a meaningful way (unlike the study by Mohamad Ali, 
Segaran & Wee Hoe, 2015).  
 
Constraints: The main constraints with Voki, is the short recording period (60 seconds), the audio quality, 
and the fact that the completed Vokis can be emailed to a maximum of five people. As Wang & Smith 
(2013) point out, short written output is not always sufficient; linking Voki to Padlet is essential so that all 
skills can be practised more extensively. Teenagers can become preoccupied with customising their avatars 
so a time limit would be necessary as they will avoid the productive side of language learning, if they are 
allowed.  
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2. Lingt Classroom - lingtlanguage.com 

Appropriateness for this context: Lingtlanguage.com was chosen for this class because it is possible to 
address all four skills with this platform. The theme of outer space will be useful for their high school 
studies but it also links with the previous lessons as we look at spacesuits, food and lifestyle in space. The 
main pedagogical objective is for the students to add lexis to describe the solar system into their 
interlanguage, as well as further embedding the language to describe lifestyles. At the same time, they will 
be developing their use of digital tools, which will be important for their future studies/careers (Park & 
Slater, 2014).  
 
Affordances for this context: The aim of TBL is to focus primarily on meaning with “authentic use of the 
target language through meaningful tasks that allow linguistic skill building” (Pellerin, 2014, p.6). By using 
Lingtlanguage, they will also be interacting in their own authentic, social context which should allow for 
active creation of their own artefacts (Pellerin, 2014; Tai, 2012). This week’s unit begins by eliciting the 
learners’ prior knowledge (schemata) about space. They can discuss this in groups, report back to the 
teacher in class, research on-line and then post written responses on the Lingtlanguage webpage, 
anywhere and at any time (Li & Hegelheimer, 2013). After researching about life on a spacecraft and 
responding in a written format, they will listen to the next question from the teacher (Find out as much as 
you can about the solar system). This is in the form of a podcast on the Lingtlanguage webpage, to which 
they can add their own audio responses. The beauty of Lingtlanguage is that all four skills are practised and 
students can access it any time. In the next lesson, a QR code or link 
https://www.blendspace.com/lessons/hPMRHITq8F0ziA/space-lesson will take the students to Blendspace, 
where each group will choose one of four lessons to study. They can work on these lessons outside of class 
if necessary and check their responses with the teacher, both in class and through sites such as 
Lingtlanguage or Wikispaces. In this way, students may be able to produce extra meaningful discourse out 
of class, thereby extending the amount of English being practised (Lys, 2013). After taking the space quiz on 
Word-o-rama http://www.learninggamesforkids.com/space_games/space-word-o-rama.html, they will 
prepare a presentation for their classmates about what they have learned. The final lesson of the week will 
encompass recycling language learned through identifying information about the planets in the Storybot 
song, with dyads choosing and practising a planet to sing about. Students generally use their mobile 
devices/tablets for listening to music so, as Park & Slater (2014) state, this should seem like a natural 
extension of how these tools are used.  
 
Constraints: Teenagers find it difficult to self-regulate and manage their learning outside of class. It would 
therefore, be beneficial to have incentives in place in the form of credits or rewards for completing tasks, 
both in-depth and on time (Wang & Smith, 2013).  

 
http://lingtlanguage.com/ledwards/   

https://www.blendspace.com/lessons/hPMRHITq8F0ziA/space-lesson
http://www.learninggamesforkids.com/space_games/space-word-o-rama.html
http://lingtlanguage.com/ledwards/
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3. Booktrack.   https://www.booktrackclassroom.com   

Appropriateness for this context: These teenagers will need to read extensively at high school so 
introducing them to short digital novels will be beneficial; Wang & Smith (2013) actually noted the 
popularity of mobile novels in Japan. This class never take advantage of the graded readers available to 
them. Therefore, the objective is to try and engage them in the reading process on their mobiles and 
thereby increase their lexical knowledge in an implicit way. According to the Booktrack site, the 
soundtracks which accompany the texts should lead to a 17% increase in comprehension and 30% 
increase in engagement.  
 
Affordances for this context: A review of what was learned about space in the previous module would 
be followed by the teacher eliciting/pre-teaching unknown vocabulary related to the novel “From the 
Earth to the Moon” by Jules Verne. The learners will work in groups with pictures, while listening to the 
music from the novel, in order to predict events in the book. The suspense created by the music should 
appeal to teenagers, making the reading process seem more interactive and entertaining. The 
Booktrack application is easily accessible via mobile phones with the class just needing a code (KX7ftw) 
to enter the classroom. They can read their book while commuting or in their bedrooms. In class, the 
students would need headphones to listen individually but would be instructed to read to a certain 
point. Booktrack traces the students’ reading speed but they can alter this if they want, giving them 
control over their learning. This will hopefully enable them to notice new lexical and syntactical 
patterns. Selective listening or reading should enable bottom-up processing, leading to better overall 
comprehension (De la Fuente, 2014). After reading a third of the novel, they would discuss their 
feelings in dyads and change groups three times to reinforce lexis as well as idea development. The 
next lesson would entail reading the second third of the novel, followed by predictions of what the 
ending will be. Their oral and written responses can be posted on Voki to embed use of this tool. In the 
final part of this reading module, the learners would be asked to read to the end and compose a 
written summary of the story, accompanied by pictures, which would be posted on Lingtlanguage. They 
would look at the genre of the book review and add what they liked/disliked about the novel. For 
homework, they would need to choose a novel each to read at home. 
 
Constraints: These novels are authentic in the sense that they are shorter versions of already published 
books but that very benefit generates obstacles in the form of complicated, sometimes archaic terms, 
which need to be pointed out by the teacher prior to reading. Fast readers would need an extra 
activity, such as discovering more about Jules Verne. The mobile application is easier to use in some 
ways (adjusting the reading speed) but turning the pages is easier when accessing Booktrack on a 
tablet. The music could detract rather than engage some students. 
 

                                
 
 
 
 

https://www.booktrackclassroom.com/
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4. Blabberize http://blabberize.com/ and Bookr http://www.pimpampum.net/bookr/  

Appropriateness for this context: Book and literature reviews are an essential component of secondary 
school curricula. The research by Park & Slater (2013) showed young learners were keen to use mobile 
devices for writing activities. Park, Zheng, Lawrence & Warschauer (2012) illustrate how blogging 
responses to reading materials helped improve students’ writing capabilities. In a similar way, the 
pedagogical objective of this module is for students to collaborate and improve their written discourse 
by using lexical chunks and syntactic patterns from the novels to illustrate their book reviews.  
 
Affordances for this context: Writing is not a stand-alone skill so it will be accompanied by reading (the 
novels), spoken reviews and listening to peers. Once all the chosen novels have been read, the learners 
would explain the story and compile a list of what they liked, did not like about it. A 4-3-2 activity would 
help the students refine their language and interpretations of their novels. They would also choose lexis 
they had learned, describe the sentence (context) and put them into a new sentence to explain the 
meaning to their classmates. They would then be introduced to Blabberize.com. This site is particularly 
easy to use and posts on Blabberize indicate that it appeals to this age group. They can produce 
language in a fun, non-threatening way, which should lower anxiety in an L2 classroom (Yan & Horwitz, 
2008). After watching other Blabberize creations and choosing a photo to use, they would record their 
book reviews with a short summary, likes/dislikes and who they would recommend to read it. They 
would need to practise their oral summaries, review and re-record a few times (Li & Hegelheimer, 
2013; Lys, 2013). The final task is to use Bookr to publish a class book review. Attention to accuracy and 
complexity of written output can be optimised as the published books reach an authentic audience. As 
Pellerin (2014) points out, multimodal rather than unimodal learning is more effective for a variety of 
students, especially if they create their own work. We have used Wikispaces before so this can be used 
outside of class time for learners and teacher to peer review and correct language. Genlott & 
Groenlund (2013) emphasised the importance of social interaction, reading activities in combination 
with digital writing tasks, an authentic audience and clear goals. The published books look professional 
and should engender a sense of pride in the learners when they are accessed by their friends and 
family.  
 
Constraints: Some students will finish their oral and written reviews ahead of others so it may be best 
to pair stronger and weaker learners to help each other improve their language. Blabberize is fun but 
some learners may take time choosing photos and customising the mouth, while choosing pictures for 
Bookr could also take an inordinate amount of time. These activities are best allocated to homework 
with time in class spent on language development. Time limits will need to be clearly explained at the 
outset.  
 
Blabberize.com talking pictures 
 

       

http://blabberize.com/
http://www.pimpampum.net/bookr/
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Tools and pedagogical objectives for the class of adults 
 

5.   Lingua.ly -  https://lingua.ly 

  
Appropriateness for this context: The premise behind Linga.ly is that students will learn language naturally 
through immersion with up-to-date, web-sourced reading texts. These texts are aggregated according to 
the interests and vocabulary level of the students with the aim of pushing texts towards learners which 
have the 90:10 ratio of known versus unknown words. This meaning focused input with language-focused 
learning in the form of glossing and links to dictionaries (Ultralingua and Babylon), could be particularly 
useful for the class of adult ESP students. As Nation (2009) states, meaning-focused output and fluency 
development are also necessary so Lingua.ly needs to be embedded in a task-based approach with 
attention to all four strands of language learning.  
 
Affordances for this context: This group all have different areas of interest which are covered by Linga.ly 
(business, education, entertainment, sports and technology), making it ideal for them to research topics. 
Initially, they would brainstorm words they have recently encountered in class reading texts but feel they 
have not mastered, thereby exercising control over their own learning (De la Fuente, 2014). In groups, they 
would explore their chosen pieces of lexis on Lingua.ly, analysing the contexts in which the words are 
typically found and the surrounding sentence structure (concordances). Mingling with other groups would 
allow them to share their lexical/syntactical knowledge while the teacher would monitor, providing 
answers to questions related to semantics, pragmatics and pronunciation. They could then research an area 
of particular interest, identifying useful vocabulary and creating their own cloze or comprehension texts for 
their classmates. As other researchers note (Li & Hegelheimer, 2013; Wang & Smith, 2013), students can 
create their own knowledge anywhere, at any time with mobile technology, sharing it later with their 
peers. In the last part of this module, they would research a sphere of business they would like to work in 
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and lexis associated with it. They would finally need to give a speech (on audio or in class) to explain their 
career choice, key lexis related to this company and link it with any interesting multi-media footage they 
find. The cognitive processing undertaken while researching, organising and revising their speeches should 
lead to longer, more complex and more coherent output, as Lys (2013) pointed out. In this way, MALL is 
being used in a student-centred approach with a focus on learner autonomy. Lingua.ly is beneficial for ESP 
classes as they can create their own sets flashcards using web-based information; an up-to-date authentic 
source of language, unlike course books. 
 
Constraints: The translation tool is limited and the pronunciation of words can appear in a different 
language. One other issue is that gaps between words are occasionally non-existent.  Although the texts 
seem initially somewhat short, students can click on ‘read more’ if they are genuinely interested in the 
story. As Lingua.ly gained recognition in 2014, further advances with this tool are likely to be of interest for 
second language educators and learners.  

Why we need less cash in the economy | Dave Birch | Comment is free 

 

The chief cashier of the Bank of England says that only about a quarter of the cash they put 

into circulation is used to buy and sell things. The rest of it is either shipped overseas – which we will put to 

one side for the moment – kept outside of the banking system ie (hoarded), or used to support the 

shadow economy (iestashed). In other words, not incirculation at all but stuffed under mattresses. 

 74 words 

 
6. Vocaroo   http://vocaroo.com/  

   
 
Appropriateness for this context: Vocaroo claims to be the premier voice recording platform. It is very 
simple to use while the podcasts created by students can easily be embedded on other sites (Padlet) 
through links or QR codes. Learners can email these links to each other or to the teacher for analysis and 
revision purposes. As in the study by Pellerin (2014) of TBL, this group of adults can create their own 
learning environments outside of class and engage in meaningful language tasks. 
 

http://vocaroo.com/
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Affordances for this context: For their vocational courses in New Zealand, this group will need to be able to 
give clear presentations. The aim of this module is to analyse advertising/sales techniques and the power of 
rhetoric. The learners will first of all look at the short video called ‘This is Target’ on Zaption or YouTube 
using their mobile devices and discuss the number of times words are repeated, the length of sentences, 
the message and why it is clear and powerful. They can rewind and re-listen as often as they need. They will 
identify suprasegmental features of English, pausing rhythm and stressed words and try to replicate the 
message. Many Asian students find stressing key words in English embarrassing so it is important to keep 
the atmosphere light-hearted and practise as if singing a song. They will examine, in pairs, one of the 
commercials on Ethos Logos Pathos Commercials by Jenna Faulkner on YouTube 
https://www.youtube.com/watch?v=SfAxUpeVhCg&list=PLUt_PBZQzj_D7wPfnSX-m9Ho1pfcq_CgG and 
explain the rhetoric to other groups. The learners will then choose items in the class to ‘sell’ with short 
messages using strong adjectives, an item of language covered in previous lessons. The course book 
(Working in English) looks at marketing advertising and sales talk in Unit 38 (Appendices). The aim is to 
identify benefits, features and the USP (Unique Selling Proposition) of products before using language for 
persuasion to encourage customers to buy products. Target language includes: ‘The best thing about this 
product is…’ and ‘If you buy this product, you ….’. They can record themselves via Vocaroo, revise and re-
record. At the end they will present their selling techniques to each other, identify the most interesting 
language produced, the overall clarity of presentations and give each other tips for language improvement. 
For homework, they will search for good examples of advertisements (either in print or on video) for the 
next lesson.  
 
Constraints: Students may prefer to use the recording applications on their mobile devices but these are 
not easy to share. They could, therefore, practise with their phones/tablets but will ultimately need to put 
final recordings on Vocaroo so that they can share with their classmates for peer review purposes. It is 
important to emphasise how important it is to give each other a ‘present’ or ‘gift’ in the form of advice for 
improving language as learners are sometimes reluctant to correct each other. The Jenna Faulkner 
compilation of advertisements includes good examples of short pieces of rhetoric but it would be best to 
steer clear of the political ones.  
 

My Tours 

View, edit and organize your tours       

    Last updated|Date created|Title (A-Z)      
 PUBLISHED 

 

This is Target (raw) 
Updated: September 25, 2015 

 
 
 

7. Prezi  

https://prezi.com/explore/staff-picks/  

Appropriateness for this context: Prezi is a tool, which is not primarily designed for the language classroom. 
The main target market for this tool is the business community and as these adult students will be studying 

https://www.youtube.com/watch?v=SfAxUpeVhCg&list=PLUt_PBZQzj_D7wPfnSX-m9Ho1pfcq_CgG
https://www.zaption.com/tours
https://www.zaption.com/tours
https://www.zaption.com/tours
https://prezi.com/explore/staff-picks/
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vocational courses in English, using Prezi in class could be beneficial for giving presentations on these 
courses as well as in their future careers. Park & Slater (2014) highlighted the importance of using MALL 
authentically. As L2 students studying in the medium of English, they will originally have a disadvantage but 
if they can learn to give clear, coherent multimodal presentations, the language being practised here may 
even help them “counter the negative positionings available to them in the world of school” (Ortega, 2013, 
p.249).  
 
Affordances for this context: After a short overview of the target language in their course books, they will 
look at the advertisements they have brought to class, presenting their choices to each other and 
identifying the strengths and weaknesses. Strong adjectives and clear rhetorical language in these 
advertisements can be used as models for further enhancing clarity and coherence in their presentations 
Unit 39 (Appendices) of the course book uses language for signposting to ensure presentations are 
coherent (What I am going to talk about is..; first of all; so to summarise; now, do you have any questions?).  
The class will be divided into small groups with each learner deciding on which aspect of their company and 
their product they want to promote. After practising, they can record their speeches on Vocaroo and 
collaborate to improve the sales pitch, before re-recording. Learners will have control over the number of 
times they need to revise and re-record their presentations. My Prezi will then be introduced and students 
will have time to watch the introductory video. A jigsaw activity will allow them to focus on the beginning, 
middle or end of the video, and summarize it in small groups. Changing groups would ensure all students 
have grasped the main features of this tool. The students will be given a time limit to play with Prezi before 
making short Prezi presentations using the target language of signposting. The class can find their own 
space to work in groups and use pictures, arrows, text boxes to create pathways to explain their company 
and promote their products. While the Brazilian/French students can help improve their classmates’ 
fluency, the Asian learners can expedite morphosyntactic language development. They would ideally spend 
a few days refining their Prezis and their language (both in and outside class) before giving presentations at 
the end of the week. They would be allocated slots for practice with the teacher as attentive monitoring 
helps improve their confidence.  
 
Constraints: The Prezi overview initially seems complicated because they are trying to illustrate as many 
features of this tool as possible. Hands-on experience is needed to fully understand its’ benefits so it may 
be best to watch part of the video and then practise before watching the next section.  
 

  
 
 

8. Weebly   http://alphastudents.weebly.com/ 

Appropriateness for this context: The workplace of the future for these students will invariably be a digital 
one with websites playing a major role in the company’s arsenal of sales/marketing techniques. Even if they 
are working in their home countries, they may well need to read websites in English for work/study 
purposes. As the creation of such websites is becoming easier with Web 2.0 tools, these learners may even 
have the opportunity to write content for websites in English. The prevalence of on-line content in English, 
with companies also needing to make their websites accessible for mobile phones, means that reading and 
processing content efficiently and effectively is a key skill that should be acquired.  
 

http://alphastudents.weebly.com/
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Affordances for this context: A website can be created on Weebly for the students to use written English to 
summarise and report on their project. The important aspect of Weebly is that it has an authentic 
audience. The following guidelines have been given to the learners with the aim of utilising the English 
acquired in previous lessons.  

About our company 
The history and structure of our company 

Giving Presentations 
Group presentation about our favourite 
advertisements. Our own advertisement. 

Demonstrating  
Explaining to our colleagues how our 
products work.  
Describing processes and procedures. 

A great new product 
Our new product. Why we have designed 
it, our USP and why it is the best.  

 

 
The class will be given the task of creating their own company. A pyramid discussion will be used to 
brainstorm ideas and then form a consensus on the sort of company they want, the company name, 
product line and motto/catchphrase. They will then be divided into four groups to work on the areas 
represented on Weebly. One group will explain when the company was created, why and what their motto 
is. A second group will describe what they have learned about advertising and present their own short 
advertisement. The third group will outline their range of products and why customers should buy them. 
The last group will present their latest and best product. The students will be able to use multimodal 
presentations and the project-based approach will incorporate all four skills as well as specific functional 
target language. It is important that they assume different roles for equal participation as in the task-based 
approach to MALL described by Tai (2012). Some will have more technical prowess than others, as Michael 
Thomas (2012) discovered with his Japanese learners. However, students with lower English proficiency 
may also become more engaged and more active through using technology. This already happened when 
we used Voicethread in class for a previous project. The advantage of having a multi-national class in an 
English speaking country is that they will be unable to revert to their L1 to give procedural information 
about technical issues.  
 
Constraints: As Weebly reaches a real audience, this could lead to students feeling anxious about their 
English proficiency. It is, therefore, important for them to collaborate effectively, reformulate their 
language and when necessary check with the teacher for advice. Some students are naturally more active 
than others in project work, so clear expectations, defined roles and outcomes should be outlined at the 
beginning.  
 

Video presentation 

https://present.me/view/316658-lingtlanguage-with-prezi  
As the functionality of Prezi is lost when converting to Present.me, here is the link to my Prezi:     

http://prezi.com/glh2splgsalm/?utm_campaign=share&utm_medium=copy&rc=ex0share  

Conclusion  

Using MALL for TBLT could become a useful component of the teaching and learning courses at this English 
language institute, at little extra cost. Learning with hand-held devices can be engaging and lead to 
ubiquitous learning (Wang & Smith, 2013; Park & Slater, 2014). All of the tools in this portfolio could 
encourage extra meaningful discourse in English as Lys (2013) advocated. Giving students control over their 
own learning (De la Fuente, 2014) can lead to optimal uptake of language and better overall 
comprehension of texts. These tools also allow for self- and peer-editing in a collaborative environment (Li 
& Hegelheimer, 2013), particularly as cloud-based recordings can be recorded, revised and re-recorded 
(Blabberize, Lingtanguage, Voki and Vocaroo). Another affordance is that students can co-create 
multimodal artefacts (Bookr, Lingtlanguage, Prezi and Weebly), which may be useful in their future 

https://present.me/view/316658-lingtlanguage-with-prezi
http://prezi.com/glh2splgsalm/?utm_campaign=share&utm_medium=copy&rc=ex0share


 
 
 

D:\Linda\Linda Docs\CALL\Ass 2 Linda Edwards.docx Page 12 of 19 
 

studies/careers (Park & Slater, 2014). Their creations can be spontaneously and continuously refined, both 
synchronously (in class) and asynchronously (outside class). In line with TBLT, they would not only have 
easy access to authentic input materials (Tai, 2012; Lys, 2013) through Booktrack, Lingua.ly, YouTube or 
Zaption but also have the opportunity to reach an authentic audience via Bookr, Prezi and Weebly. In these 
modules, pronunciation is treated as an essential component of L2 acquisition as students will instinctively 
strive to be comprehensible to their audience. The social, collaborative engagement necessary for TBLT 
with MALL may heighten awareness of each other’s culture as well as the culture of the L2.  
 
All these sites are easy to access with hand-held devices and can be exploited pedagogically to focus on the 
acquisition of all four skills in a media rich environment (Pellerin, 2014). The more learners use these tools, 
the more they will seem essential for L2 acquisition, as tapes and books were in the past. For the purpose 
of this assignment more digital tools have been introduced than learners could cope with in a short period. 
In a pedagogically sound syllabus, lexical and grammatical items are recycled. Likewise, it is advisable to 
recycle digital tools. Since the research by Tai (2012) and De la Fuente (2014), MALL and TBL can be readily 
combined without complicated set-up phases.  
 
It is crucial to include the teachers at this school in this project. For this purpose, I would introduce a 
professional development session for them using Blendspace. They could examine the lessons on 
Blendspace and ascertain which ones seem effective. They would next research which useful materials they 
can find for a topic they are going to teach the following week. Some teachers could create a quiz on 
Blendspace while others search on YouTube, Guru or Educreations for materials for future lessons. Finally, 
the students would present their projects to the teachers, explain how they accessed information and 
which digital platforms were most useful for them. As Park & Slater (2014) and Rymes (2003, 2004, cited in 
Ortega, 2013) recommend, the teachers can best learn how to use MALL from their own students. The 
rapid evolution of smartphones and tablets could mean that MALL may no longer be on the fringes 
(Burston, 2014). 
 
 

 

References:  

Burston, J. (2014). The Reality of MALL: Still on the Fringes. CALICO Journal, 31 (1), pp. 103-125. 
doi:10.11139/cj.31.1.103-12 

 
De la Fuente, M.J. (2014). Learners' attention to input during focus on form listening tasks: the role of 

mobile technology in the second language classroom, Computer Assisted Language Learning, 27 (3), 
pp. 261-276. doi: 10.1080/09588221.2012.733710 

 
Genlott, A.A. & Groenlund, A. (2013). Improving literacy skills through learning reading by writing: The 

iWTR method presented and tested. Computers & Education, 67, pp. 98-104. 
http://dx.doi.org/10.1016/j.compedu.2013.03.007 

 
Gonzalez, D. & St. Louis, R. (2012). CALL in low-tech contexts. In Thomas, M., Reinders, H., & Warschauer, 

M. (Ed). Contemporary Computer-Assisted Language Learning (pp. 217-214). New York; London: 
Bloomsbury Academic. Retrieved from http://www.eblib.com. 

 
Jones, L. (2007). Working in English. (9th ed.). Cambridge: Cambridge University Press 
 
Li, Z., & Hegelheimer, V. (2013) Mobile-assisted grammar exercises: Effects on self-editing in L2 writing. 

Language Learning & Technology, 17 (3), pp.135–156. Retrieved from 
http://llt.msu.edu/issues/october2013/lihegelheimer.pdf 

 

http://dx.doi.org/10.1016/j.compedu.2013.03.007
http://www.eblib.com/
http://llt.msu.edu/issues/october2013/lihegelheimer.pdf


 
 
 

D:\Linda\Linda Docs\CALL\Ass 2 Linda Edwards.docx Page 13 of 19 
 

Lys, F. (2013). The development of advanced learner oral proficiency using iPads. Language Learning & 
Technology, 17 (3), pp. 94–116. Retrieved from http://llt.msu.edu/issues/october2013/lys.pdf 

 
Mohamad Ali, A. Z., Segaran, K., & Wee Hoe, T. (2015). Effects of Verbal Components in 3D Talking-head on 

Pronunciation Learning among Non-native Speakers. Educational Technology & Society, 18 (2), pp. 
313–322. 

 
Nation, P. & Chung, T. (2009). Teaching and Testing Vocabulary. In M.H. Long & C.J. Doughty (Ed.), The 

Handbook of Language Teaching (pp. 543-559). Retrieved from 
http://onlinelibrary.wiley.com.ezproxy.canterbury.ac.nz 

 
Ortega, L. (2013). Understanding Second Language Acquisition. Oxon and New York: Routledge 
 
Park, M. & Slater, T. (2014) A Typology of Tasks for Mobile-Assisted Language Learning: Recommendations 

from a Small-Scale Needs Analysis. TESL CANADA JOURNAL/REVUE TESL DU CANADA, 31, pp. 93-
115, Special Issue 8 

 
Park, Y., Zheng, B., Lawrence, J., & Warschauer, M. (2012). Technology-enhanced reading environments. In 

Thomas, M., Reinders, H., & Warschauer, M. (Ed). Contemporary Computer-Assisted Language 
Learning (pp. 217-214). New York; London: Bloomsbury Academic. Retrieved from 
http://www.eblib.com. 

 
Pellerin, M. (2014). Language Tasks Using Touch Screen and Mobile Technologies: Reconceptualizing Task-

Based CALL for Young language Learners. Canadian Journal Of Learning & Technology, 40 (1), pp. 1-
23. 

 
Tai, Y. (2012). Contextualizing a MALL: Practice Design and Evaluation. Educational Technology & Society, 15 

(2), pp. 220–230. 
 
Thomas, M. (2012). Task-based language teaching and CALL. In Thomas, M., Reinders, H., & Warschauer, M. 

(Ed). Contemporary Computer-Assisted Language Learning (pp. 217-214). New York; Lo(ndon: 
Bloomsbury Academic. Retrieved from http://www.eblib.com. 

 
Wang, S., & Smith, S. (2013). Reading and grammar learning through mobile phones. Language Learning & 

Technology, 17(3), pp.117–134. Retrieved from 
http://llt.msu.edu/issues/october2013/wangsmith.pdf 

 
Yan, J.X., & Horwitz, E.K. (2008). Learners’ Perceptions of How Anxiety Interacts With Personal and 

Instructional Factors to Influence Their Achievement in English: A Qualitative Analysis of EFL 
Learners in China. Language Learning, 58 (1), pp. 151-183.  

 
 
 
 
 
 
 
 
 
 
 
 
 

http://llt.msu.edu/issues/october2013/lys.pdf
http://onlinelibrary.wiley.com.ezproxy.canterbury.ac.nz/
http://www.eblib.com/
http://www.eblib.com/
http://llt.msu.edu/issues/october2013/wangsmith.pdf


 
 
 

D:\Linda\Linda Docs\CALL\Ass 2 Linda Edwards.docx Page 14 of 19 
 

Appendices: From Leo Jones (2007). Working in English. Cambridge: Cambridge University Press.  
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